East Central College’s Reading Comprehension Program Assessment Plan
Following the ACCUPLACER’s—ECC’s general assessment—reading comprehension results and placement into EN203 Reading Comprehension, the textbook reading comprehension course for initial reading then studying, questioning, and thinking through textbook assignments at the graduating and intensifying six levels of the original Bloom’s Taxonomy, a student completes the reading comprehension course’s pre- and post-assessments which are the Nelson-Denny Reading Test (NDRT) forms: NDRT Form G is the pre-assessment, and NDRT From H is the post-assessment.  
From the NDRT Manual for Scoring and Interpretation: The ability to read well is so important in our culture that it is often the principal cause of success or failure from the first grade of elementary school through college and into professional life.  Skillful reading must be mastered and, consequently, measured carefully and fairly.

The primary purpose of the NDRT, Forms G and H, is to provide a trustworthy assessment of student ability in three areas of academic achievement:  vocabulary, reading comprehension, and reading rate.  These important skills are related and interdependent.

This inner-program effort has provided ECC students the use and results of a well-recognized, standardized, and nationally normed instrument used by the ECC Reading Program specifically as a pre- and post-assessment instrument.

The effort from the inside out by ECC to assure better placement into EN0203 has been and will continue to adjust as placement results are produced and indicate a student need.  For example, the adding of a lower-level course, EN0103 College Content Reading Skills, became the necessary strategy as general placement reading comprehension results indicated a population of students that could benefit more directly and become more successful, if a course offering connected as close as possible to those students’ entry level needs.  

Next, while adjusting to students’ results, ECC personnel also identified those who previously assessed into the course could, with reassessing, move from EN0203 into EN1223 Composition I.  At that point, the Challenge Assessment was implemented.

Any student could challenge her or his placement into EN0203.  The NDRT Form G was selected as the Challenge Assessment instrument.  Achieving a certain stanine and percentile rank on the Form G earned the student’s assessing from EN0203.  Continuous and consistent monitoring of the general placement results has determined a more specific result on the general assessment reading and sentence skills results before requesting the Challenge Assessment.  As with the general assessment and before and after the in-class NDRT pre- and post-assessments, an explanation of the results and a discussion of the results with a student then assists in better understanding the purpose of taking of the assessment and using the results.

From the NDRT Manual for Scoring and Interpretation: Although the NDRT is intended primarily as a survey instrument, it can also serve a limited diagnostic function, contributing insights of importance to teachers in facilitating student progress.

Within the textbook reading comprehension course, students are consistently and continuously assessed and, with the results, are accordingly moved to the challenging level of textbook or computer software assignments.  Assessing work and assigning appropriate levels of text units and computer lessons have the goal of a minimum of either 80% or 70% success on each assignment and will be adjusted to affect a more consistent use of item analysis as a habitual strategy.
In Part One in the text, ten skills of reading comprehension are presented in a step-by-step manner with introductory information, practicing the skill, reviewing the information then mastering the information. If initial results of unit assignments are below 80% on the review test and after feedback and suggestions are provided, item analysis and practice are assigned on missed items in the textbook, resulting in a similar level-of-difficulty assignment for gaining evidence the initial assessment and solution have succeeded (80% or higher).  When 80% is achieved through this assessment, a mastery test for each unit is assigned with the same requirements as the review test.
Part One elevates from and through the basic skills of the first six chapters, stated factual information for organizing thinking, reading, writing, and discussion on the lower-order levels of Bloom’s—Knowledge, Comprehension, and Application—to and through the advanced skills: inferences, purpose and tone, argument, and critical reading.  With the environment and learning opportunities provided, the goal is for each student to initiate constructing an effective, appropriate, and accurate positive and productive learning path, blending cognitive and emotion into a positive combination.
Part Two is managing information in reading passages, requiring the student to apply the ten techniques, their skills and strategies from Part One to measure his or her ability.  The resulting missed items are identified and reassigned for further analysis and determination of judging what went wrong, at what point it went wrong, then understanding why the incorrect answer is incorrect, followed by gauging the correctness of the remaining three answers and selecting an answer.  Point-of-error is emphasized as the beginning of learning from what went wrong.  
Moreover, Part Two builds on Part One, providing additional outlining, mapping, summarizing, item analysis, discussion, and supplemental writing assignments listed in Part Four, as evidence of examples and for practice of the formal writing process’s five basic steps being parallel with the five basic steps in the formal reading process; for instance, rough draft in formal writing; rough read in formal reading.  To recognize the integration of the formal writing and reading processes quickens the integration and connection of success mentioned by successful students in EN0203, past and current.  Implementing that program objective is a combined and cooperative effort among ECC basic or transitional writing and reading comprehension courses, practicing and integrating, resulting in transferring to all other courses in a postsecondary program.
In Part Three, students integrate the skills learned and applied in Parts One & Two, building on the trench-like digging for facts and understanding of components in Part One through the foundation-type exercising of smoothing and solidifying the application, analysis and judging toward conclusion of applying strategies toward solving the assignment levels in Part Two.  Using combined-skills tests and other techniques, students review and evaluate skills learned in Part I and applied in Part II, furthering the use of item analysis and effectively integrating summarizing as an additional powerful strategy with item analysis.  Part Three’s Combined Skills Tests mirror standardized reading tests used as entrance exams for placing into previous, current, or future courses.
Part Four textbook’s assignments and opportunities complete the last stage of the plan for the program: trench, foundation, first floor, and now the applied surface for deepening the experience with the ten techniques of reading comprehension, the six thinking, questioning, and discussing levels from the original Bloom’s Taxonomy, the practicing and using all six levels within and then from the framework of the organization of the adopted textbook.
With the textbook and supplemental computer programs, networked and web-based, one intent of the program is identifying the student’s learning pace that results in success: C, B, or A grade.  This involves the approaching of each student’s comprehension rate that has successful results.  The switch from focusing on comprehension rate allows a student to adjust for her or his success and involves the program’s instructors creating a plan that fits each student’s pace into the timeline of a semester.  As with any endeavor, comprehending the ideas and evidence quickly and correctly results in going faster.

Exercising the skills of reading comprehension using computer software programs assist in estimating the person’s level of control of a reading comprehension skill such as locating main ideas or drawing an inference.  Some of the programs have included assessments that assign further lessons while one of the programs continuously locates and relocates a challenging level, based on the value of the student’s answer to an item.

One of the computer programs specifically assesses the vocabulary level of a student and assigns the appropriate level from one of six levels.  Additionally, one program practices and evaluates a person’s level of mastery with the ten units in Part I of the textbook.

The EN0203 course has integrated three other supplemental computer programs that are comprehensive and adaptable for the course’s content.   Those three computer-adaptable programs require extensive, integrated practice and assesses and continues the process of locating strengths and weaknesses of reading comprehension skills and strategies while reinforcing the strengths of reading comprehension, resulting through continual assessing then assigning more or less practice, along with an eye-exercise program for strengthening the eye muscles, widening the eye span, and quickening the successful identification of meaningful information to prove a point.
After a few years of researching, our newest online comprehensive reading comprehension program provides automatic placement into the modules’ levels within the program and then adapts to student’s answers, providing item analysis for each correct and incorrect answer with print examples and explanation, along with audio, when needed.
Obligatory to the ECC Reading Comprehension Program is to identify weak and unsuccessful strategies or skills and to then strengthen by practicing and applying, analyzing and judging or dismiss after that identification process is completed with the goal of assessing becoming a skill and strategy and habit used in all courses and applied elsewhere, on and off campus and always.

Following completion of the text and computer assignments, students are assessed with the NDRT-H as the last task for completing the semester.  Results of Form G and Form H are compared and contrasted and discussed and explained until an understanding of his or her individual scores of her or his comparison to peers, locally and nationally, is indicated by the student.

From the NDRT Manual for Scoring and Interpretation: Most uses of standardized achievement tests require comparison of an examinee’s performance with the performance of relevant reference groups.  A variety of derived scores have been developed to enable users of the NDRT to make these comparisons. The use of a national reference group permits a comparison of individuals with a representative national cross section of their counterparts.  National reference groups are well suited to the instructional uses of the NDRT.  All normative data provided in this manual are based on national reference groups.  

NDRT scores provided:

Vocabulary

Comprehension

Reading Rate

Total:  Vocabulary plus two times Comprehension (The reason for double weighting Comprehension is that its standard deviation for this relatively short test—38 items—is about half as much as Vocabulary—80 items. 

Percentile Ranks

Stanines

Normal Curve Equivalents

Scale Scores 

Grade Equivalents

Timed Norms

Extended-Time Norms

Old Form/New Form Data

Law Enforcement Academy Norms
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